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Sefton — Graduated Approach

A Provision Grid for SEMH

SEN Code of Practice:

“Children and young people may experience a wide range of social and emotional difficulties which manifest themselves in many ways. These may include becoming
withdrawn or isolated, as well as displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety
or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children and young people may have disorders
such as attention deficit disorder, attention deficit hyperactivity disorder or attachment disorder.” (COP, 2015: 6.32)

Whole School Systems

Quality First Teaching meets the needs of all CYP.

SENCO as strategic lead with time to implement the Code of Practice.
Inclusive ethos that supports learning and wellbeing of all CYP - focus on pupil
strengths, ensure all pupils feel liked and valued. Consider whole school
policies and practices including reasonable adjustments from a SEND
perspective, accommodation and individual needs.

Child centred approach e.g. consistent language, approaches/strategies,
reintegration planning.

Referral to team around the school

Positive relationships with staff and students within school.

Pupil and parent/carer voice are valued and used to inform provision that is
reviewed regularly.

High expectations and positive growth mindset.

Mixed ability or flexible groupings.

Early identification of need.

EEF ‘Five a day principles’.

Transitions planned for and carefully managed

SEMH coordinator/Mental health lead/Mental Health First Aider leader/Pastural
Lead to co-ordinate whole school PSHE curriculum.

Programme of CPD to ensure that staff are trained in different areas of SEMH
need

Understanding that behaviour is a form of communication.

Whole school awareness of integration and reintegration, the link between
behaviour and learning.

School use trauma informed, relational and emotional coaching approaches.

Staff receive supervision, so that they feel ‘held’ and able to seek support.
Systems in place that support conflict resolution and restorative work.

The school employs additional adults to support the needs of all pupils e.g., mid-
day supervisory assistants, family support worker.

Embedded behaviour policy with reasonable adjustment to policies to differentiate
provision based on need.

Capacity building and training from the Learning Inclusion Teams including Sefton
Inclusion Services.

Refer to other relevant provision maps to address the needs of the whole child.
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https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.sefton.gov.uk/childrens-services/early-help/helping-families-early-what-we-do/team-around-the-school/
https://www.youtube.com/watch?v=a_4U73xozWk
https://www.sefton.gov.uk/childrens-services/schools-and-learning/early-years/transition/policy/
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://www.seftoneducation.uk/Training
https://www.seftoneducation.uk/Training
https://www.sefton.gov.uk/childrens-services/children-with-complex-needs-and-disabilities/graduated-approach/provision-grids/

Refer to Sefton Inclusion Toolkit for guidance
for assessment.

All Staff understanding the continuum of SEMH
needs (ranging from extreme acting out to
acutely withdrawn behaviour) and can highlight
concerns where appropriate, contributing to
early identification.

Staff can identify and prepare for specific
triggers for an individual.

SEMH difficulties involving specific skills may
present as:

Struggling to remain on task or complete work.
Lack of independence/reliant on adults,

Signs of low self-esteem,

Low resilience, motivation

Displays some fright/flight/freeze responses,
Struggling with peer and or adult relationships.
Poor attendance / internal truancy

NASEN handbook - guides on identifying need

(pages 133-140)

Consider if the pupil experiences difficulties in
the following areas (See Child Trauma Toolkit):

Anxiety, fear or worry

Difficulties with attention

Increase in activity level
Withdrawal / avoidance

Over / under reacting to sensory input
Hyperarousal

Emotional numbing

Change in academic performance
Somatic complaints

Short term and working memory
Impulsivity

Anger / aggression

Processing speed

Reading and spelling

e A suitably detailed and appropriate
Individual Provision Map (IPM).

Adaptations:

e Tasks adapted, simplified, or

extended.

Check for understanding regularly

Visual cues and prompts

Collaborative working opportunities

Repetition and reinforcement of

skills

Use of worked examples

Positive praise / feedback

Clear verbal and written language

Repeat / clarify instructions

Links are made to real life

experiences

e Personalise teaching to pupils’
interests and way of learning

¢ Whole class movement breaks

Co-requlation:

e Maintain clear boundaries and
expectations

e Adult modelling of emotions and
states of wellbeing

e Opportunity for talking about
emotions and feelings

e Avoid confrontational language

e Planned opportunities to learn and
practise social and emotional skills
during structured and unstructured
activities

e Shared scripts for consistent
language and language of choice

e Direct language (instead of saying
“shall we tidy up/ do you want....”
Say “Tidy up time”, or “Let’s do/
go..’

Resources:

Task Planners
Now-and-next-boards

Visual timetable.

Emotion thermometer

Mental health snap-shot

School Nursing - Mersey Care NHS

Foundation Trust
e School wellbeing cards

Whole school approaches:

e 5 Steps Framework

e Zones of Requlation

¢ Whole school trauma informed
approaches:

e PATHS

e Five to thrive

e Trauma informed specific resources
and books:
Beacon House
MichelleBomber

e Time To Talk Day

CPD:

e Whole staff sensory processing
training

Trauma Informed Training

Sefton SSTEW Project

Emotionally Responsive Classrooms
Sefton AET Training Offer

Environment:
e Sensory environmental check list

Parental support and training:
e Sefton Parents and Carers

e Parenting 2000
e Aiming High
e ADDvanced Solutions

Quantitative - attainment
& progress data

Qualitative information.
for example:

Participation &
engagement in
learning

Retention of key
concepts and skills
Independence
Applying and
generalising new
skills to unfamiliar
contexts
Recording
information in a
variety of ways
Confidence and
self-esteem

Clear
approach/strategies
of what to do when
unsure about task
Positive response
from pupil and
parent/carer voice
Increased/equal
access to the
curriculum
Increased retention
of key concepts and
skills

Improved listening /
attention skills
Improved social
interactions

Able to work
collaboratively in
class
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https://nasen.org.uk/index.php/resources/teacher-handbook-send
https://nasen.org.uk/index.php/resources/teacher-handbook-send
https://www.nctsn.org/sites/default/files/resources/child_trauma_toolkit_educators.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://education.gov.scot/media/v2dlcipo/information-note-co-regulation-and-de-escalation.pdf
https://www.togethertrust.org.uk/sites/default/files/Together%20Trust%20Task%20Planner.pdf
https://www.speakupsalford.nhs.uk/media/Staff%20and%20professionals/Now%20and%20Next%20boards.pdf
https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/visual-supports
https://www.sefton.gov.uk/media/6226/cyp-mental-health-snapshot-final.pdf
https://www.seftondirectory.com/kb5/sefton/directory/advice.page?id=oA8X0KiIi34&localofferchannel=0
https://www.seftondirectory.com/kb5/sefton/directory/advice.page?id=oA8X0KiIi34&localofferchannel=0
https://www.schoolwellbeingcards.co.uk/
https://www.annafreud.org/resources/schools-and-colleges/5-steps/
https://zonesofregulation.com/
https://www.pathseducation.co.uk/
https://fivetothrive.org.uk/
https://beaconhouse.org.uk/resources/
https://touchbase.org.uk/meet-the-team/louise-michelle-bomber-2/
https://timetotalkday.co.uk/
https://www.alderhey.nhs.uk/services/occupational-therapy/occupational-therapy/
https://www.alderhey.nhs.uk/services/occupational-therapy/occupational-therapy/
https://seftonclc.melearning.university/course_centre/course_details/219/1
https://www.sefton.gov.uk/early-years/projects-and-events/sstew-project/
https://www.seftoneducation.uk/Page/28048
https://www.seftoneducation.uk/Page/28048
https://www.seftoneducation.uk/Page/28048
https://www.autism.org.uk/advice-and-guidance/topics/autism-friendly-guide/accessible-environments
https://www.sefton-carers.org.uk/index.php/carers-service/parent-carer-support
https://parenting2000.org.uk/
https://www.seftondirectory.com/kb5/sefton/directory/service.page?id=HtDLcdV12zQ
https://www.addvancedsolutions.co.uk/our-offers/our-offer-in-sefton.html

e Speech and language or communication
difficulties,

Fine or gross motor skills,

Attention seeking

Feelings of frustration

Negativity

Use of whole school assessment toolkits to
identify need:
Thrive Approach
Classroom Wellbeing Toolkit
Social and Emotional Learning Audit
e Whole school reporting systems- analysis of
SEND and pastoral systems and purposes
(Holistic data)
e Academic progress tracking and analysis
Pupil and parent/carer voice

Formative and summative assessment identifies
increasing and persistent difficulties or gaps in
SEMH skills and knowledge.

Targets/outcomes to be developed based on

recommended assessment and monitoring

tools/toolkits, such as:

e Learning and Cognition assessments

e ABC Triggers

e Observations during structured and
unstructured

e STAR approach — behaviour analysis chart.
Emotional Reqgulation | STARS Team

e Sensory profile

e Strengths and Difficulties Questionnaire.

https://www.sdqginfo.org/a0.html

Boxall Profile Boxall (boxallprofile.org)

SEAL assessments - Social and emotional

aspects of learning (SEAL)

Meet and greet — ensure smooth
entry to school and or lessons
Relational behaviour policy
Positive Feedback

Environment:

Refer to EEF Teaching & Learning

Classroom well organised and
labelled.

Quiet zone/ calm corner. Safe
spaces

Provision of sensory resources
Clear routines

Provision of quieter working areas /
workstations

Toolkit
Additional and Different support:

EEF High quality inclusive teaching
- interventions, designed to increase
rates of progress.

Structured interventions with reliable
evidence of effectiveness. See EEF
Guidance

Timetabled targeted/guided
sessions with entry, exit and
success criteria, and agreed
monitoring schedule

Opportunities for overlearning and
repeated practice

Pre-teaching of language and key
concepts. NAPLIC | Pre-Teaching
Vocabulary (PTV)

Staff support:
Staff wellbeing support

Evidenced Based Group

interventions such as:

Circle of friends
ELSA sessions
Emotion Coaching

Nurture Groups
Solution Circles

Kooth wellbeing support (age 11-25)

e Positive mindset

e Reduced anxiety

e Staff being aware of
and using systems
related to whole
school SEMH
systems

o Staff well-being,
feeling connected,
co-developing
ideas/support

e Improved
attendance

e Reductionin
number of incidents
of distressed
behaviour across
school

Refer to Universal
review progress
indicators, in addition to:
e Frequent cumulative
review.
¢ Review progress
against intervention
outcomes.

Lego Therapy
Forest School

Emotional Literacy

SEAL

P.A.C.E.

Social communication groups

Play therapy
Social stories and comic strip
conversations (autism.org.uk)

Sensory circuits
Blobtree Resource

e Able to apply and
generalise skills to
other contexts.

e Improved self-
esteem and attitude
to learning.

e Better able to
articulate their
emotions.

e Improved self-
esteem and
confidence.
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https://www.thriveapproach.com/
https://www.annafreud.org/resources/schools-and-colleges/classroom-wellbeing-toolkit/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_SEL_Audit_Tool.pdf?v=1718612438
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/behaviour/EEF_Improving_behaviour_in_schools_Report.pdf?v=1718528706
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.routledge.com/go/the-teacher-self-care-toolkit?gad_source=1&gclid=EAIaIQobChMI-syzreLahgMVTpNQBh2eQws5EAAYASAAEgJvufD_BwE
https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=https://www.seftoneducation.uk/Pages/Download/517e69da-3192-4e2a-a748-7f31d894e490/PageSectionDocuments&ved=2ahUKEwifnNmcmOKGAxWsWEEAHVhhAGQQFnoECBYQAQ&usg=AOvVaw2I-No6_pFGHI7NH6dGSGB5
http://www.starsteam.org.uk/emotional-regulation
https://www.alderhey.nhs.uk/services/occupational-therapy/occupational-therapy/
https://www.sdqinfo.org/a0.html
https://new.boxallprofile.org/?utm_source=Gads&utm_medium=web&utm_campaign=2021Q2&gclid=Cj0KCQiA37KbBhDgARIsAIzce16rjnIoVFPoeqbs809ikngOR6EQPJaRGwO2oM5TahrA4YfF8jj17TsaAoDyEALw_wcB
https://www.gov.uk/government/publications/social-and-emotional-aspects-of-learning-seal-programme-in-secondary-schools-national-evaluation
https://www.gov.uk/government/publications/social-and-emotional-aspects-of-learning-seal-programme-in-secondary-schools-national-evaluation
https://educationendowmentfoundation.org.uk/education-evidence/using-the-toolkits
https://educationendowmentfoundation.org.uk/education-evidence/using-the-toolkits
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf?v=1718529791
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf?v=1718529791
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf?v=1718529791
https://educationendowmentfoundation.org.uk/courses/making-best-use-of-teaching-assistants-online-course/structured-interventions/recommendations-5-and-6-unpacking-the-evidence
https://educationendowmentfoundation.org.uk/courses/making-best-use-of-teaching-assistants-online-course/structured-interventions/recommendations-5-and-6-unpacking-the-evidence
https://www.naplic.org.uk/resource/pre-teaching-vocabulary/
https://www.naplic.org.uk/resource/pre-teaching-vocabulary/
https://doverstls.co.uk/wp-content/uploads/2021/12/Circle-of-Friends-Guide.pdf
https://www.elsanetwork.org/
https://www.emotioncoachinguk.com/
https://www.nurtureuk.org/
https://inclusive-solutions.com/circles/solution-circles/
https://www.kooth.com/
http://www.starsteam.org.uk/lego-therapy
https://forestschoolassociation.org/what-is-forest-school/
https://www.gl-assessment.co.uk/assessments/products/emotional-literacy/
https://www.gov.uk/government/publications/social-and-emotional-aspects-of-learning-seal-programme-in-secondary-schools-national-evaluation
http://www.danielhughes.org/p.a.c.e..html
https://www.alderhey.nhs.uk/services/speech-and-language-therapy/community-speech-and-language-therapy-sefton/
https://playtherapy.org.uk/
https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/social-stories-and-comic-strip-coversations
https://www.autism.org.uk/advice-and-guidance/topics/communication/communication-tools/social-stories-and-comic-strip-coversations
https://www.adhdfoundation.org.uk/wp-content/uploads/2022/05/Sensory-circuit.pdf
https://www.blobtree.com/pages/guide

Emotional Literacy - Emotional Literacy - GL
Assessment

AET Framework

SPENCE Anxiety Scale

School Refusal Assessment Scale

EBSA Early Identification Tool

SEMH difficulties may present as:

e Increased disruption in lessons, impacting own
and others learning

e Struggling in unstructured times

e Displaying fight or flight or freeze/collapse

behaviours

e Unpredictable behaviour (ABC logs)

e Difficulty in making and
relationships with peers and staff

e Peers can be reluctant to be included in games
or classwork

e Becoming more withdrawn, isolated, and
disengaged

e Increasingly anxious

e More reluctant to speak/accept praise.

e Sensory needs evident

maintaining

Formative and summative assessment identify:

e Significant difficulty in retaining learning or
significant difficulty in applying learning

e Working significantly below ARE

e Regular episodes of frustration and evidence of
damage to self-esteem caused by these
difficulties

e Dysregulated behaviour

Explicit links made to HFT with
planned opportunities to apply
taught skills in HFT

Refer to external agencies
One page profile

Behaviour support plan

Sefton EBSA guidance
Sensory Checklist

Sensory break plan

Co-regulation:

Regulation plan

Regular check ins at various points
during the day

Keyworker and or mentor support
Adult support for unstructured times
and to develop peer relationships
Encourage two-way communication
with home to share positive
achievement, e.g., victory log
Indirect language, e.g., “I'm
wondering if you are feeling...”
Mentoring programmes
Small-group social skills work
Trauma Informed School
approaches and CPD staff training
5 Ways to Wellbeing

Environment:

Group level sensory audit

Specialist support:

High quality inclusive teaching plus
personalised interventions to
maximise progress

Structured 1:1 or very small group
interventions (experienced staff 2:6)
with reliable evidence of
effectiveness

Referrals:

e Sefton Mental Health Support Team
(MHST)

e Sefton Attendance and Welfare
Service

e Sefton 1-2-1 Programme Referral
e Barnardo’s My Time to Thrive

Parental support:

e CHAT

e Targeted Family Support

e Aiming High Sleep Service
e Creating a sleep routine

School support:
e Team Around the School (TAS)

CPD:
e Practical approaches to EBSA
support

e Emotional Wellbeing
e Emotional Literacy
e Sensory differences

Intervention:
e Strength / self-esteem cards
e Therapeutic Story writing

e Personal construct psychology ‘Ideal

Self

e Play therapy
e Motivational Interviewing

e Developing | can
attitude.

e Clear
approach/strategies
of what to do when
unsure about a
task/situation.

o Better
understanding of
child’s needs.

e Able to identify &
manage emotions
that are both
comfortable and
uncomfortable.

e Able to resolve
conflict peacefully &
restoratively.

Refer to Universal and
targeted review
progress indicators, in
addition to:

e Review progress
against
personalised
outcomes.
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https://www.gl-assessment.co.uk/assessments/products/emotional-literacy/
https://www.gl-assessment.co.uk/assessments/products/emotional-literacy/
https://www.autismeducationtrust.org.uk/resources/progression-framework
https://www.scaswebsite.com/wp-content/uploads/2021/07/scas.pdf
https://schoolavoidance.org/wp-content/uploads/2021/11/sras-child-version.pdf
https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fsearch3.openobjects.com%2Fmediamanager%2Ftrafford%2Ffsd%2Ffiles%2Febsna_early_idenification_of_needs_tool_eint_nov21.docx&wdOrigin=BROWSELINK
https://beaconhouse.org.uk/wp-content/uploads/2019/09/What-Are-You-Feeling.pdf
https://beaconhouse.org.uk/wp-content/uploads/2019/09/What-Are-You-Feeling-Freeze-Collapse.pdf
https://www.autismeducationtrust.org.uk/resources/tool-2-one-page-profile
https://www.sensorysmarts.com/sensory-checklist.pdf
https://www.seftoneducation.uk/Pages/Download/fe8c5bcb-bb93-4b6f-9b78-42169c544b61/PageSectionDocuments
https://www.cambermentalhealth.org/2020/04/28/how-to-create-an-emotion-regulation-plan-with-your-child/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring#:~:text=Mentors%20typically%20build%20relationships%20with,their%20mentees%20in%20small%20groups.
https://www.traumainformedschools.co.uk/home/what-is-a-trauma-informed-school
https://www.seftoneducation.uk/Pages/Download/d9804f23-f820-461a-b7f6-073d1bc43313/PageSectionDocuments
https://education.gov.scot/media/i3nm5bkt/sensory-audit-tool-for-environments.pdf
https://www.alderhey.nhs.uk/services/mental-health-hub/liverpool-sefton-mhst/
https://www.alderhey.nhs.uk/services/mental-health-hub/liverpool-sefton-mhst/
https://www.seftondirectory.com/kb5/sefton/directory/service.page?id=_J8LPNsbGtM
https://www.seftondirectory.com/kb5/sefton/directory/service.page?id=_J8LPNsbGtM
https://activelifestyles-sefton.co.uk/1-2-1-programme-referral/
https://mymentalhealth.barnardos.org.uk/get-support/services/lancashire-and-south-cumbria-thrive-service
https://www.sefton.gov.uk/social-care/children-and-young-people/early-help.aspx
https://www.sefton.gov.uk/childrens-services/childrens-social-care/family-advice-and-support-team/
https://www.seftondirectory.com/kb5/sefton/directory/service.page?id=qgWrfhFnOSE
https://www.seftoneducation.uk/Pages/Download/cc105e7b-2743-4862-ac9a-318bf3e0f65c/PageSectionDocuments
https://www.sefton.gov.uk/media/7500/team-around-the-school-pilot-leaflet-3-002.pdf
https://www.seftoneducation.uk/Event/238692
https://www.seftoneducation.uk/Event/238692
https://www.seftoneducation.uk/Event/215125
http://www.safehandsthinkingminds.co.uk/about-us/
http://www.safehandsthinkingminds.co.uk/about-us/
https://playtherapy.org.uk/
https://motivationalinterviewing.org/understanding-motivational-interviewing

e Assessment by specialist agencies to identify
barriers to learning and provide advice planning
next steps

e Support through solution-focused approaches,
re-tracking, and motivational interviewing

Sefton screening tools:

Neglect Screening Tool

Multi-Agency Exploitation Screening Tool
Prevent Duty Signs and Vulnerabilities

SEMH difficulties may present as:

¢ Difficulty developing social skills

¢ Significant delay in development of executive
functioning skills

e Persistent reluctance to follow instructions

e Damages or destroys their own learning and/or
learning environment

e Frequency of disrupted learning limiting

progress of self or others

Attachment difficulties

Finding it difficult to maintain friendships

Unable to self-regulate without support

May engage in risk-taking behaviours

Extremely sensitive to criticism

Increased ‘fight’, ‘flight’, ‘freeze’ responses

Extreme levels of anxiety

Withdrawing from support

Self-harming behaviours

Emotional based school avoidance

Selective mutism

Trauma response

Demand Avoidance

Teaching of specific skills identified
through diagnostic assessment or
similar. See EEF Guidance
Individual programme of support
based on developmental age rather
than chronological age based on
multisensory principles with frequent
overlearning

Precision teaching

Modified / alternative curriculum
Risk assessment

Absconding plan

Reintegration plan

Pastoral support plan

Attendance at multi-agency
meetings

Refer to external agencies

Exam access arrangements

Refer to alternative provision Jigsaw

Impact
Complementary Education

Alternative Provision

Co-regulation:

Personalised timetable with an
emphasis on social emotional
learning

Personalised reward systems
Emotion coaching

Environment:

Additional planning and
arrangements for transition

Clear exit strategy and safe space
Equipment recommended by
specialist assessments e.g.,
weighted blanket, fidget toys

Sensory profile

Sefton Special Educational Needs and Disability (SEND): Our Approach

Narrative Psychology approaches,
e.g., Tree of Life, Team of Life,
Beads of Life, Big Red Bus.

A Therapeutic Treasure Deck of
Grounding, Soothing and Regulating
Cards.

Counselling

Drawing the ideal safe school

Refer for specialist support:

Sefton CAMHS

Sefton Autism and Complex Needs
Team

School Health

Venus

Swan Centre (Girls age 13+)

We Are With You

Refer for specialist assessment:

Sefton Educational Psychology
service

Alderhey Developmental Paediatrics
Speech and Language
Occupational Therapy

Sefton EHCP assessment

Children at risk:

Sefton Safeguarding Children
Partnership

Sefton Level of Need Guidance
Sefton Children’s Health and Advice
Team (CHAT)

Sefton My Space Team

Youth Justice Team

First Day Response

Sefton admissions and transfers
Sefton Virtual School for LAC or
previously cared for children

CPD:

Trauma Training
Demand Avoidance (PDA

Sefton Council ;

Review individual
plans (BSP, RA,
PSP).

More able to recall
information that has
been regularly
overlearned.

Able to apply
learning in familiar
context with some
support.

Improved feeling of
self-worth and
confidence.
Increase in
engagement levels
and motivation.
Increase in level of
independence.
Development of life
skills e.g.,
budgeting, cooking,
time keeping.
Improved progress
relative to pupil
starting point.
Beginning to feel
safe / secure in
school.

Beginning to feel
understood and
valued.

Developing
relationships with
adults.

Drop in anxiety
levels.

Beginning to
participate and
contribute to a small
group and signs of



https://www.seftonscp.org.uk/scp/professionals/neglect-strategy
https://www.sefton.gov.uk/childrens-services/early-help/youth-the-next-generation/exploitation/
https://actearly.uk/spot-the-signs-of-radicalisation/what-to-look-for/
https://www.seftoneducation.uk/Pages/Download/da28b264-bef3-4a10-9353-61e6c93733ff/PageSectionDocuments
https://www.youngminds.org.uk/parent/parents-a-z-mental-health-guide/self-harm/
https://www.annafreud.org/resources/schools-and-colleges/school-attendance-and-mental-wellbeing/
https://www.shropscommunityhealth.nhs.uk/chslt-selective-mutism
https://www.seftoneducation.uk/Pages/Download/1334beb3-384e-4f46-abb9-6af81f34759f/PageSectionDocuments
https://www.autism.org.uk/advice-and-guidance/topics/behaviour/demand-avoidance
https://educationendowmentfoundation.org.uk/courses/making-best-use-of-teaching-assistants-online-course/structured-interventions/recommendations-5-and-6-unpacking-the-evidence
http://www.moray.gov.uk/downloads/file88660.pdf
https://www.jcq.org.uk/exams-office/access-arrangements-and-special-consideration/
https://www.jigsawpru.co.uk/
https://www.seftondirectory.com/kb5/sefton/directory/service.page?id=TT3-fmpuXzM
https://www.seftondirectory.com/kb5/sefton/directory/service.page?id=0gN8m-UEoEo&localofferchannel=0
https://www.seftoneducation.uk/Page/35661
https://www.seftoneducation.uk/Pages/Download/f57f70cc-4f2c-4704-a5c3-4c3c1025b999/PageSectionDocuments
https://www.seftoneducation.uk/Event/213121
https://drive.google.com/file/d/1DF9ie2Zr8rG_OXxt9pCKKDhqoE2EAmHZ/view
https://seftonliverpoolcamhs.com/
https://www.seftoneducation.uk/Page/28048
https://www.seftoneducation.uk/Page/28048
https://www.seftondirectory.com/kb5/sefton/directory/advice.page?id=oA8X0KiIi34&localofferchannel=0
https://venuscharity.org/referrers/
https://www.swanwomenscentre.org/
https://www.seftoneducation.uk/Page/21681
https://www.seftoneducation.uk/Page/21681
https://developmentalpaediatrics.alderhey.nhs.uk/
https://www.alderhey.nhs.uk/services/speech-and-language-therapy/community-speech-and-language-therapy-sefton/
https://www.alderhey.nhs.uk/services/occupational-therapy/occupational-therapy/
https://www.seftondirectory.com/kb5/sefton/directory/advice.page?id=98tAG-hZqQQ
https://seftonscp.org.uk/scp
https://seftonscp.org.uk/scp
https://trixcms.trixonline.co.uk/api/assets/seftoncs/25ebc341-0d8f-4a6f-826b-496bb435d289/sefton-safeguarding-children-partnership-level-of-need-guidance.pdf
https://www.sefton.gov.uk/childrens-services/childrens-social-care/childrens-help-and-advice-team-chat/
https://www.sefton.gov.uk/childrens-services/childrens-social-care/childrens-help-and-advice-team-chat/
https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=https://www.sefton.gov.uk/media/4829/fdr-information-sept-2021-003.docx%23:~:text%3DParticipate%2520in%2520Sefton%27s%2520first%2520day,liaise%2520with%2520social%2520workers%2520accordingly.&ved=2ahUKEwjGvPbDoeKGAxWjU0EAHTqBDcEQFnoECCMQAw&usg=AOvVaw37PqxcJoNGnKN7yteE7ZKI
https://www.sefton.gov.uk/inyearadmissions
https://www.sefton.gov.uk/childrens-services/cared-for-children/sefton-virtual-school/sefton-virtual-school/teachers-and-professionals/
https://www.merseysidevrp.com/whats-happening/events/trauma-informed-training-group-14/
https://www.seftoneducation.uk/Event/212902

some positive social
behaviours.
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